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The purpose of this study was to explore the relationship be¬
tween the attitudes of students, teachers, counselors, and adminis¬
trators towards school and the attitudes of these same groups to¬
ward the scheduling process used to schedule a high school.
Forty-five Atlanta Public School teachers, three Counselors,
three Administrators, and one hundred thirty-two Students were
selected to participate in the study. The study sought to determine
if there was a relationship between the attitudes of the students,
teachers, counselors and administrators toward school and the atti¬
tudes of these same four groups toward the computer assisted
scheduling process used at the school.
Data was compiled from students, teachers, counselors, and
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administrators on their attitudes toward the school and their atti¬
tudes toward the scheduling process. Pearson r Correlational Analy¬
sis was the statistical procedure used to analyze data.
The findings of this study indicated that there was no signifi¬
cant correlation between the attitudes of students, teachers, coun¬
selors, and administrators toward school and the attitudes of these
same four groups toward the scheduling process used at their
school.
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From the moment the learner enters high school until
graduating, someone must assume the task of organizing the total
process of: assessing the learner's interests and needs; building a
master schedule; and assigning the learner to particular classes.
This process is called scheduling.
Because scheduling affects the functioning of the entire school
program, it is important that personnel responsible for the
scheduling process be aware of the impact it has on learning and the
attitude of those involved in the learning process. According to
Dempsey and Traverso (1983), the efficient operation of a school
depends on an effective scheduling component.
Scheduling facilitates the implementation of a school's
philosophy. Through scheduling, courses are transformed into
instructional classes; the outcome of this transformation process is
the student schedule. Dempsey also stressed the relationship
between scheduling and the attainment of instructional goals. He
stated that an efficient learning environment is realized when the
scheduling process integrates every aspect of the school: students,
faculty and staff, curriculum, space and facilities.
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Bush (1964) identified the schedule as one of the most
important elements of the high school program. The attitudes of
those involved about the scheduling process can enhance or damage
any one of the elements necessary for an effective school. The
intent of this study was to examine student, teacher, counselor and
administrator attitudes as related to the scheduling process used by
a specific high school, in Atlanta.
Purpose of the Study
The purpose of this study was to explore the relationships
between the attitudes of students, teachers counselors, and
administrators toward school and the attitudes of these same groups
toward the scheduling process used to schedule a high school.
Background of the Problem
Scheduling, also known as registering, roistering, blocking and
timetabling, has been defined in many different ways. Saville (1973)
defined scheduling as:
The process of arranging discrete learning experiences
within a time frame and in a sequence appropriate to the
needs of the learner and consistent with the constraints
imposed upon the institution (p. 1).
Parker (1974) wrote that scheduling is an administrative tool
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used to synthesize and integrate the various components of the
school program, i. e., students, teachers, administrators,
curriculum, space and time. Shaten(1982) stated, that scheduling
is the management of time in such a way that students, teachers and
programs of study are brought together in some sensible organized
and feasible manner. Dempsey and Traverse (1983) defined
scheduling as:
A program and time design bringing students, teachers,
curriculum, materials, and space into a systematic
arrangement for the purpose of creating an optimal
learning climate (p. 3).
These definitions indicate that the major goal of the
scheduling process is to facilitate the functioning of the entire
school program.
However, the scheduling process cannot be truly effective
unless it is perceived as such by the faculty, stciff and students. The
perfect way to schedule students has not yet been found. Attempts
have been made in the past to find the scheduling process that
combines the best aspects of different systems into one that would
be best for all. As a result of the search for one best method,
student scheduling at the secondary level has basically evolved into
two different methods: traditional/manual scheduling and
computer assisted scheduling. Traditional/manual scheduling
includes those processes in which all scheduling operations are
performed manually by school personnel following advisement
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sessions with the student or students self scheduling, whereby
students are permitted to select teachers, periods and classes.
Computer assisted scheduling includes those processes in which all
or part of the scheduling operation is completed by computers.
Early proponents of computer assisted scheduling recognized
as a major benefit a reduction in the number of hours necessary to
develop a high school schedule. Estimates of the number of hours
required to complete the scheduling process by hand range from
200 to 3000 hours, depending upon the size of the school. Use of
the computer allows the administrators and teachers to be relieved
of a large volume of detailed work normally required when
scheduling by hand (Bush 1964). Richardson and Clark (1969)
stated that scheduling by computer usually does a better job of
balancing class loads and scheduling of students because the
scheduler may have as many trail runs as needed to complete the
scheduling process. Several trial runs are impossible with manual
scheduling because of the time involved in scheduling by the
traditional/manual process.
Statement of the Problem
It is generally agreed that a high school cannot reach its fullest
potential without a working scheduling process that fits the
particular needs of that school. Due to an extreme of curricular
offerings, the demand for accountability, and technological
advances, scheduling techniques have changed frequently and
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dramatically in recent years in order to stay abreast of these rapidly
changing demands placed upon the school.
Many high schools across the country have established a
special office and staff personnel for implementing the computer
assisted scheduling process.
A major concern voiced by both the critics and advocates of
computer scheduling is whether or not the use of the computer
dehumanizes the scheduling process. Bush (1964) was one of the
first to address this question by expressing the concern that the
human factor did not receive proper attention when the scheduling
process was turned over to a computer. He also worried that
students got less personal attention under a computer schedule.
Wall (1979) seemed to be addressing the same concern when he
stated that while completing the scheduling process students should
have input from as many people as possible including faculty, peers
and parents.
Other problems related directly or indirectly to computer
assisted scheduling have surfaced. These problems manifest
themselves in many different ways. One of the most apparent is
excessive confusion on the opening day of school due to poor
computer assisted scheduling of students. Excessive schedule
changes by students further indicate that the computer assisted
scheduling process did not meet the needs of the school or was
ineffectively planned and implemented. Teachers and students
provide still other indications of problems when their attitudes are
affected because students feel that they received poor schedules or
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teachers feel they were assigned poor students due to the computer
assisted scheduling process.
If the computer does have a dehumanizing effect on the
scheduling process; does this along with other factors related to the
use of the computer for scheduling process, affect the attitudes of
students, teachers, counselors and administrators toward school or
toward the scheduling process itself? Austin, French and Hull
(1962) stated that scheduling:
is no longer a secret and esoteric mystery; rather, it is
the legitimate interest and business of staff students and
parents alike to the degree each is affected by its
characteristics (p. 296).
Thus, this study seeks to examine in a high school setting, the
problem of attitudes toward scheduling as these relate to attitude
toward school.
Significance of the Study
Any administrator who hopes to have a well organized,
effective school has to be interested in scheduling and the effect it
has on those involved. It is through this process that students,
teachers, curriculum materials, space and other factors are brought
together into a viable working unit for the purpose of helping to
create an optimal learning climate. The perfect way to schedule a
school has not yet been found; therefore, it is important that those
educators responsible for the scheduling process continue to search
for new ways to schedule and seek ways to improve present
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practices.
It is well documented in the literature reviewed that poor
scheduling practices cause almost insurmountable problems. Even
though educators are aware of the human element involved in such
practices, there is little research available that addresses human
attitudes as they relate to scheduling practices. Information that
does appear in the literature describes different scheduling
processes and the advantages and disadvantages of each. In
addition some discussion exist concerning how to implement
various scheduling techniques and the effectiveness of counselors
and others in their role as schedulers.
Hopefully, the finding of this study will generate a desire
among administrators to further explore the relationship between
the attitudes of students, teachers counselors and administrators
toward school and the attitudes of these same groups toward the
computer assisted scheduling process used to schedule a school.
Information reported in this study along with the findings, will be
useful to the administrator seeking to select a scheduling method
for a school or to improve the one currently in use.
Research Questions
Questions that prompted the research investigation were as
follows:
1. What are the advantages and disadvantages of computer
assisted scheduling process?
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2. Does the use of the computer have a dehumanizing effect on
the scheduling process?
3. What is the relationship between the computer assisted
scheduling process and the attainment of instructional goals?
4. Does computer assisted scheduling affect the attitudes of
students, teachers and administrator toward school or toward
the scheduling process itself?
Summary of the Chapter
In chapter 1, an introductory statement was made pertaining
to scheduling. Scheduling was defined, its role as an essential
component of the school program was discussed, and two different
types of scheduling processes were introduced. The purpose of the
study, background and statement of the problem which were
addressed by this study followed. Because very little research
related to the problem has been conducted a need for the study was




The purpose of this study was to explore the relationship
between the attitudes of students, teachers, counselors and
administrators toward school and the attitudes of these same groups
toward the scheduling process used to schedule a high school.
A thorough review of the literature revealed a minimal amount
of information directly related to the relationship between the
scheduling process and the attitudes of those directly affected by
the process. Much of the literature reviewed pertained to the
development of different scheduling methods, their advantages and
disadvantages, and satisfaction with the different methods.
The review of the literature included a developmental trace of
computer assisted scheduling, its advantages and disadvantages,
other factors related to computer assisted scheduling, the role of
those directly affected, and the summary.
Computer Assisted Scheduling
Computer assisted scheduling was first introduced in a school
setting during the 1930s by International Business Machines (IBM).
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This system allowed administrators to count and sort student
registrations cards by machine and to print schedules. The use of
the IBM system was limited to a few schools located near IBM
service bureaus. This scheduling process, therefore, was not used
extensively until a much later date. The use of data processing
equipment for educational purposes sharply increased during the
1950s and 1960s. During this period the number of computers
available for scheduling purposes and the number of applications
increased markedly. The applications included the scheduling of
classes by computer (Perkins 1982).
Bush (1964) stated that the basic theoretical problems of
using computer to generate school schedules had been solved. The
use of the computer in the scheduling process continued to increase
until today it is considered by many administrators to be an
indispensable tool.
Allen (1967) reported that two groups had succeeded in
developing scheduling systems for use at the secondary level. The
Stanford School Scheduling System (SSSS) and the Generalized
Academic Simulation Program (GASP) were used for the first time
during the 1964 -65 school year. Allen pointed out a major
difference in master schedule construction programs such as SSSS
and GASP and student assignment programs. SSSS and GASP build
the master schedule as well as assign students to courses within the
master schedule where as student assignment programs only assign
students to previously constructed master schedules.
The SSSS system was developed at Stanford University by a
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group known as the Stanford group which included Robert B.
Oakford, Robert N. Bush, and Dwight W. Allen. The major purpose
of the group was to develop a scheduling system that would not only
generate a master schedule but would also allow and even
encourage curricular innovation. The GASP system developed at the
Massachusetts Institute of Technology, was initially designed to
develop a schedule for that school. This system was later altered to
make it workable in the secondary school. Schedules developed by
both SSSS and GASP offered the added benefit of more straight
forward and less complicated data processing procedures than had
been previously known using other scheduling systems (Allen 1967).
Heller, Chaffee, and Davison (1974) reported on one of the
most widely used student assignment programs of the time, the IBM
CLASS program. The CLASS program became one the original
automated systems designed to assign students to class after the
master schedule had been developed manually. The CLASS program
best suited schools which had a conventional curriculum with few
innovative practices. It eliminated many of the time consuming
aspects of the scheduling process and in so doing freed school
personnel to spend more time on other duties. The program was
capable of producing conflict sheets, updated master schedule
printouts, and individual student schedules. An additional
advantage was that the CLASS program required little knowledge of
data processing fundamentals.
Allen (1967) discussed other early and widely used student
assignment programs including STUDENT, a modification of the
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GASP program; SAP, a part of the Stanford scheduling system, and
UPDATE a revision of the IBM CLASS system.
Mundrake (1980) listed still other class loading systems
including SCRIBE developed by Honeywell SSS/360 developed by
IBM, Alpha and Beta Socrates developed by IBM SCHOLARS
developed NCR, CDC developed by Control Data Corporation, and
TSC developed by Time Share Corporation. He presented in detail
three of these as being typical of class loading systems including
SSS/360, SCRIBE, and SCHOLARS.
In 1980 mini -computers were first mentioned as a tool for use
in the registration and scheduling process. Williams and Siler
(1989) reported successful results using Briarcrest High School's
mini-computer for scheduling purposes. These authors listed
several advantages of computerized scheduling using the mini¬
computer. They reported that the mini-computer could be used to
assist in registration, to print class and student schedules and to
make changes in the master schedule.
As a result of recent technological advances in the computer
industry, micro-computers are now used extensively in the
scheduling process. Perkins (1982) reported on the CLASS
scheduling system developed by Gerald Gonderinger for use with a
micro-computer. This Scheduling System was capable of scheduling
up to 2400 students in a single run using a 48K Appie computer with
two disk drives and and 80 column printer. The program was
designed to handle a total of 1000 courses and up to 16 courses and
course alternates for each student. The major disadvantage of this
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program was the smadl storage capacity of the computer used in the
scheduling process. Due to this limited capacity, the scheduling
operation was quite slow and unable to accommodate large complex
programs. The program worked well in schools in which all classes
met during the same period during the week, and in schools in
which classes met for no more than a double period. The CLASS
program was further limited in that only one semester at a time
could be scheduled.
Wood, Nicholson, and Findley (1985) reported that today’s
micro-computers are capable of handling all tasks involved in the
scheduling process and that more schools are turning to micro¬
computers rather than seeking the services of data processing firms.
They discussed two examples of the many programs available for
use with a micro-computers. The HART III system is capable of
providing results of a scheduling run for 1000 students in four
minutes. It can provide up to 30 master schedule alternatives in a
day, 150 programmed functions, and 80 report formats. The HART
III system is also capable of providing class schedules and other
useful reports. The EMS-100 software package is customized to fit
the needs of each school. It is capable of doing class scheduling
providing record formats, doing attendance reporting, and
providing record formats doing attendance reporting, and providing
other reporting features.
There is currently a wide range of applications for which the
computer is used in the scheduling process. Some schools limit
computer assistance to course counts necessary to establish staffing
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requirements and to the construction of the conflict matrix.
Dempsey and Traverse (1983) noted that the most popular
scheduling format using the computer is one in which course tallies,
the conflict matrix, and other data for the master schedule is then
built manually. Using this format the scheduler has the capability to
test the efficiency of the schedule by conducting simulation runs, to
load students into the master schedule, and to produce many
helpful reports. Dempsey and Traverso also stated that schools with
complex schedules and schools with access to local computers use
the computer much more extensively for scheduling purposes.
Advantages and Disadvantages
As stated earlier, computed assisted scheduling has become
very popular with high school administrators. As computer assisted
scheduling has grown in popularity its strengths and weaknesses
have become evident. The strengths listed by Bush included the
following:
1. If the computers is used, administrators and teachers are
relieved of a large number of clerical tasks required of them
under a manual scheduling system.
2. Better use of resources is possible because the computer
allows the scheduler to make several trial runs before settling
on the final schedule.
3. Construction of the schedule by computer is less expensive
and less time consuming.
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4. School record keeping is greatly simplified by the use of data
processing equipment.
Bush (1964) addressed a factor with possible effects on
human attitudes when he stated that;
A proper concern needs to be expressed. Will
something of vital human importance be lost when this
significant central task constructing the school schedule
which has always consumed so much of the principal's
time and energy is turned over to a big machine? Is
there a danger of dehumanizing the process of planning
the program? The administrator understandably
expresses a lurking fear. Am I obsolete, no longer
needed?
Bush provided an answer to the problem of dehumanizing the
scheduling process. In order to guard against this problem, Bush
suggested that all personalized factors presented in traditional
scheduling be included in the computer scheduling process.
Bush (1964) mentioned three additional problems of
computer scheduling that appear to exist today. He noted that
students might not receive enough personal attention under a
computer scheduling process to satisfy basic needs and interests.
He also questioned whether or not there where enough personnel
properly trained in data processing to implement computer
scheduling on a widespread basis. Finally, Bush expressed concern
that computer programs designed to assist in the scheduling process
were not sophisticated enough for general application.
Bush (1964) believed that the advantages of computer
scheduling out weighed the disadvantages. He stated that when
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considering computer vs. hand scheduling, he favored computer
scheduling because it gives the teacher more time to teach, students
more time to study and principals more time for other interest.
D'Antuono and McCollum (1965) addressed the problem of
dehumanizing the scheduling process. They concluded that
contrary to popular belief the computer could be used to schedule a
school and still maintain a concern for the human element. What
had seemed impossible could now be done, and done efficiently.
Murphy and Sutter (1964) reported some advantages of
computerized scheduling using GASP following its initial
introduction into Ridgewood High School in Norridge, Illinois . They
conclude:
1. A complex schedule can be completed at less overall cost by
computer than it can be by hand.
2. A schedule built by computer has fewer conflicts than does
one built by hand.
3. Class rosters, room assignments, teacher schedules, and
student schedules are much more accurate when done by
computer.
4. Computer scheduling allows the administrator to make a large
number of preliminary schedules before settling on a final
one.
Parker (1974) discussed intangibles in the master schedule
and problems of computer scheduling systems. He stated, teacher
attitudes toward the master schedule are sometimes more
problematic than the instrument itself. He went on to say that in
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order to be effective the master schedule has to be viewed as such
by the staff. He also believed that the more involved teachers
became in the scheduling process the better they understood the
role of the schedule maker and the schedule itself. As faculty
knowledge increased, the quality of administration - faculty
communication improved, possibly leading to a more positive staff
attitudes.
Parker (1974) wrote that the computer can be an asset to the
school administrator and that its potential should not be over
looked. It has the capability of being a valuable tool in the process
of improving the scheduling system and the instructional program.
He stated that with wise use, the computer can become an effective
instrument for bringing about better schools through better
scheduling. Parker cited some disadvantages of computer
scheduling. He found that undue emphasis was placed on resolving
schedules conflicts while too little attention was given to wide range
goals of the educational program.
As a result computer schedules has a tendency to be more
restrictive than those hand done by skilled personnel. He also
discovered that teachers and administrators had the unrealistic
expectation that computers could solve all of their problems related
to scheduling.
Perkins (1982) reported reduced conflicts good results, and
the ability to print useful reports after scheduling as the major
strengths of computer scheduling. Other strengths listed were the
savings of time, reduced cost, accuracy, and the ability to on-line
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update records. The most common weaknesses reported by Perkins
were excessive turn around time and lack of consideration for
human factors in the scheduling process.
Williams and Siler (1989) listed some advantages of using a
mini-computer for scheduling. That included:
1. Master schedule changes involving changes of class periods,
teacher names, or room numbers can be completed instantly
and with a small amount of effort when compared with hand
scheduling methods.
2. Student schedules, class lists and a number of other reports
can be produced in any number with complete accuracy.
3. Human error is identified by the computer and can be
corrected immediately.
4. Major savings of time, effort and money are possible using the
mini-computer.
Wood, Nicholson, and Findley (1985) believed that the
secondary school administrator should take advantage of in-house
micro-computers, which included flexibility, short turn around time,
efficiency, cost effectiveness, and their uniqueness to each school.
The single disadvantage listed was the training required of an
employee to master the various tasks required to complete the
scheduling process. These authors predicted that scheduling by
micro-computer will continue to increase at a profound rate
throughout the remainder of this decade and into the 2000s.
Other Factors of Scheduling
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A need to address the issue of flexibility in scheduling state
and locally mandated courses seems significant at this point.
Although this issue is not directly related to the type scheduling
process used by the individual school, it does possess the potential
to affect students' attitudes toward school or toward the scheduling
process used.
A majority of the states including Georgia, mandate to local
school systems a set of core courses that a student must take in
order to receive a diploma. In the state of Georgia, twenty-one
Carnegie units are required for graduation. Thirteen of these units
are mandated by law as specific courses which must be earned
through the Georgia Core Curriculum. In addition, the state strongly
recommends that the eight elective courses allowed each student be
selected from a very regimented set of courses suggested by the
state.
The college preparatory program for students in Georgia is
even more rigorous than the program for regular students described
above. Twenty-one unit are required for graduation, but only four
of the twenty-one are elective units. The remaining seventeen units
are state required units.
As a result of stringent requirements dictated by the state,
students have very little flexibility in choosing which they will take.
Georgia State Board of Education policy does allow, however, some
flexibility as to when the student must register for required courses.
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In many cases local boards of education policies will not allow
students to take advantage of this flexibility. Instead, they choose to
set up curriculum in a lock step fashion, rarely allowing the student
to break the sequence. Such an approach to scheduling required
courses leaves little opportunity for student to move at an
accelerated pace through the required curriculum and it does not
allow student to move at a slower pace when they are about to
experience failure: Much of the human consideration due students
seems to be negated by the lack of flexibility in scheduling state and
locally mandated courses. With the human factor receiving less
attention than it should, it is possible that students' attitudes are
affected by such perceived neglect.
Roles of those Directly Affected
According to the Atlanta Public Schools Administrative staff,
the roles and responsibilities in the placement and scheduling
process are:
STUDENT: Each student will consider seriously his/her course
choices during pre-registration. Vocational plans,
vocational interest, graduation requirements, and
future educational plans will be a part of the student's
decision-making process. The student will pursue the
most realistically rigorous program to prepare for
future employment or education.
PARENTS: Parents have a significant responsibility in the process
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of helping students make instructional choices.
Parents will help the student give priority to the need
for planned course selection. Before student course
selection forms are submitted to the registrar, parents
will review and approve course selections. In assisting
the student in making these choices, parents will bear
in mind the same criteria that students consider.
SUBJECT AREA TEACHER;
The subject area teacher will be familiar with each
student's needs, abilities, and interests so that he/she
may assist in guiding students to select courses during
the registration process. The participation of subject
area teachers in the registration process will facilitate
the accuracy of student placement.
REGISTRAR: The registrar will be responsible for registration and
scheduling process. While it is necessary to make
decisions concerning a student's program on
technical grounds, the registrar will collaborate with
the counselor and subject area teacher about
schedule changes. The registrar will acknowledge that
the counselor has primary responsibility for guiding
each student in planning an educational program.
The registrar will adhere to deadlines herein set forth
as well as those established by the Computer Center
and Statistical Services in implementing the
scheduling process.
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COUNSELOR: The counselor will be responsible for coordinating the
guidance and advisement process and for guiding
each student in planning an educational program.
Specific activities wiil inciude the following:
•Develop an annual advisement schedule
Include at least two advisement sessions
monthly. Include the objectives for the drug
curriculum.
•Work with classroom teachers/advisors to assist
students in planning a high school program.
The four-year program of study will help
students follow a plan to meet graduation
requirements and prepare for adult career
interests. During the ninth grade school year,
each student will develop a planned program
through the advisement process.
The planned program will include a four-year
sequence of courses which the student will take
during the high school experience to meet
academic and career goals.
The student's plan will be reviewed annually, and it
may be modified periodically. The advisor will
maintain documentation on an annual basis that
educational and career advisement have been
provided for each student.
•Insure that the course selection and placement of
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each student correlates with his/her four-year plan of
study.
•Notify parents in writing at the end of each grading
period during the senior year when a student has
deficiencies toward graduation,
•Validate the eligibility of students for graduation
PRINCIPAL: The principal has final responsibility and authority for
the overall placement and scheduling process.
Summary of the Chapter
Schools throughout the nation have adopted some form of
computer assisted scheduling process by which they develop a
master schedule and schedule students into classes. Since the
scheduling process affects the operation of the entire school, it is
important that it have a positive effect on those directly affected by
it. Students', teachers', counselors', and administrators' attitudes
are important factors that must be considered when the school
administrator adopts or adapts a scheduling process for a particular
school. A successful scheduling cycle could possibly depend upon
the consideration of these factors.
Very little research has been completed to determine the
impact that computer assisted scheduling has had on human
attitudes toward school or toward the scheduling process. Based on
the need to fill this gap in the literature the hypothesis included in
this study were designed to test for relationships between the
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computer assisted scheduling process and attitudes of students,
teachers, and administrators toward school and toward the
scheduling process.
The review of literature included a discussion of the
development of computer assisted scheduling process as well as
some of the more important advantages and disadvantages of the
process. Much of the literature reviewed attempted to support or
reject one or the other of the scheduling processes based on its
advantages and disadvantages. A major theme found through out
the literature was a concern for the human element and how it was
affected by the scheduling process. There were, however, numerous
implications that satisfaction with the scheduling process might
possibly have an effect on students', teachers', counselors', and




This chapter describes the theoretical framework of the
research. The definition of all variables are discussed and research
hypotheses are presented. Limitation of the study are discussed and
a summary of the theoretical framework is included. The focus of
this study was to examine the relationship between the attitudes of
students, teachers, counselors and administrators toward school
and the attitudes of these same groups toward the scheduling
process used to schedule a high school.
Presentation and Definition of the Variables
The independent variables include: (1) attitudes of students toward
scheduling, (2) attitudes of teachers toward scheduling, (3)
attitudes of counselors toward scheduling and (4) attitudes of
administrators toward scheduling. The dependent variables are: (1)
attitudes of students toward school, (2) attitudes of teachers
toward school, (3) attitudes of counselors toward school and (4)
attitudes of administrators toward school. The variables are stated
25
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Attitudes of students toward scheduling:
Attitudes of students toward scheduling refers to the way of
thinking, acting or feelings of the students about the scheduling
process used at his/her school.
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Attitudes of teachers toward scheduling:
Attitudes of teachers' toward scheduling is used to describe
teacher behavior, thinking, or feeling about the scheduling process
used at his/her school.
Attitudes of counselors toward scheduling:
Attitudes of counselors toward scheduling refers to the way of
thinking, acting or feeling of the counselors about the scheduling
process used at her school.
Attitudes of administrators toward scheduling:
Attitudes of administrators toward scheduling is use to
describe administrators' behavior, thinking, or feeling about the
scheduling process used at his/her school.
Attitudes of students toward school:
Attitudes of students toward school refers to the way of
thinking, acting or feeling; manner or behavior of the students'
toward their school.
Attitude of teachers toward school:
Attitude of teachers toward school refers to the way of
thinking, acting or feeling; manner or behavior of the teachers'
toward the school where they work.
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Attitudes of counselors toward school:
Attitudes of counselors toward school refers to the way of
thinking acting or feeling; manner or behavior of the counselors
toward the school where they work.
Attitudes of administrators toward school:
Attitudes of administrators toward school refers to the way of
thinking, acting or feeling; manner or behavior of the administrators
toward the school where they work.
Null Hypotheses
The null hypotheses are stated as follows for statistical
examination:
HI: There is no statistically significant relationship between
attitudes of students toward scheduling of classes and
attitudes of students toward school.
H2: There is no statistically significant relationship between
attitudes of teachers toward scheduling of classes and
attitudes of teachers toward school.
Limitations of the Study
The research study is limited by the following:
29
1. The study was limited to only one high school.
2. The sample size for counselors and administrators was limited
to no more than three each.
3. Data was collected for only one semester.
4. The study investigated only one type of scheduling process.
Summary of the Chapter
In the theoretical framework of the study, independent
variables and dependent variables were defined. A model was
designed demonstrating the relationship of attitudes toward school
and attitudes toward scheduling. Research hypotheses were stated
and research limitations were presented.
CHAPTER 4
METHODS AND PROCEDURES
For the purpose of this study attention was directed toward
computer assisted scheduling process used to schedule students at a
high school in the Atlanta Public School System. The study sought to
determine if there was a relationship between the attitudes of the
students, teachers, counselors and administrators toward school
and the attitudes of these same four groups toward the computer
assisted scheduling process used at the school.
Research Design
The research design selected for the study was correlational
analysis. Correlational designs focus on assessing relationships
between two or more phenomena and involve a statistical measure
of the degrees of relationship known as correlations. In this study,
the relationships that are measured are statements about the
degrees of association between selected variables. A student,
teacher, counselor, and administrator questionnaire was the
instrument utilized in the study which was developed for the
purpose of this study. The results of the questionnaires were
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analyzed and correlation techniques were used to decide whether
there was a statistically significant relationship between two
variables.
Description of the Setting
The study was conducted at one of the thirteen Atlanta Public
High Schools. It has a student enrollment of approximately seven
hundred fifty. The students are in grades nine through twelve. The
teaching staff consists of Fifty-two certified classroom teachers.
There are three administrators, namely, one principal, one assistant
principal and one vocational supervisor. Students are attracted to
the school because of the vocational education magnet program
which offers instruction in nine different trade areas: (1)
cosmetology, (2) dry cleaning, (3) machine shop, (4) construction,
(5) horticulture, (6) food service, (7) health occupations, (8) auto
mechanics and (9) print shop. Other students live in the
surrounding area of the school.
Sampling Procedures
Two groups of homeroom sections were randomly selected
from each grade level, making a total of one hundred thirty-two
students that were asked to voluntarily respond to the
questionnaire. Each member of the full time teaching staffwere
asked to voluntarily participate in the study, forty-five teachers
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responded. All three counselors and administrators voluntarily
participated and returned their responses.
No specific criterion or restrictions was used in choosing any
of the participants and no demographic information was asked.
Working with Human Subjects
The administrators, counselors, students, and teachers were
asked if they would participate in the study strictly voluntarily.
They were told that anonymity and confidentiality would be used.
No information would be used to evaluate them or used for any
other purpose but research. The purpose, need and procedures
describing the study were given verbally.
Each teacher agreeing to participation was given a teacher
questionnaire that outline the instruction. Each teacher
participating returned the questionnaire within two days. All three
administrators and all three counselors agreed to participate. They
too, were given a counselor and administrators questionnaire,
respectively, that outline the instructions. Each returned the
questionnaire within two days as requested.
A total of one hundred seventy-two students were asked to
participate in the study; one hundred thirty-two students agreed.
These students were all given the questionnaire and directions
during a guidance homeroom period. The homeroom teachers
collected and returned the students' questionnaires the same day.
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Description of the Instrument
A review of the literature including sources such as Mental
Measurement Yearbook and Test in Print, publications designed to
aid the researcher in location tests in particular fields and to
provide information on specific tests, revealed that no instruments
had been designed or used that would measure specifically that
which was intended to be measured in this study. Therefore,
instruments were developed.
The instruments utilized in the study was developed for the
purpose of the research consisted of a student questionnaire,
teacher questionnaire, counselor questionnaire and administrator
questionnaire. The questionnaires were designed with four possible
responses to each statement running from strongly agree to agree
and disagree to strongly disagree. The four positions were given
simple weights 4, 3, 2 and 1 for scoring purposes.
The questionnaire included two sub-scales, one to address
attitudes toward school another to address attitudes toward the
scheduling process. Borg and Gall (1979) stated, a questionnaire
designed to measure attitudes must be constructed as an attitude
scale and must contain at least ten items in order to obtain and
accurate picture of the attitude being measured.
A draft of the instruments was read, examined, critiqued, and
revisions were suggested by the chairperson of the Educational
Leadership Department at Clark Atlanta University. The instruments
were then revised incorporating the suggestions of the advisor. The
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instruments were then submitted to a validation team composed of
six students at the school who agreed to participate but were not
selected to be included in the formal study. This validation team of
students were asked to read and analyze the instruments, making
any suggestions or criticism they felt appropriate. The instruments
were again revised to reflect the input of the validation team. Upon
completion of the instrument revision, the final instruments were
prepared for distribution to the sampling population.
Data Collection Procedures
The procedures used in collection of data were administering a
questionnaire to each teacher, counselor and administrator to
determine their attitudes toward school and toward the scheduling
process used. Each teacher, counselor and administrator that
decided to participate were asked to return the questionnaire within
five days.
Two homerooms from each grade level (ninth thru twelfth)
were asked to participate. The following questionnaires were
completed and returned to me by the homeroom teachers: ninth
grade (forty-two); tenth grade (thirty-two); eleventh grade (thirty-
one); and twelfth grade (twenty-seven).
Statistical Application
For the purpose of statistical application, the Pearson r Product
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Moment Correlation was initialized in this study to examine the
results of the collected data. The Pearson r correlational analysis is
the most commonly used measure of linear correlation between two
variables.
Phillips (1982) states that coefficients of correlation are
indices of relationship. Any correlation coefficient is an index of
the extent to which measurements of the same individuals are to be
found on corresponding segments (e.g., low, middle, and high) of
two different scales. When such a relationship holds precisely and
with no exception, the correlation is said to be perfect, the
coefficient is 1.00. A negative correlation is just as strong as a
positive correlation if its coefficient is equally large. The presence
of a significant linear correlation does not necessarily mean that
there is a direct cause-and-effect relationship between the two
variables.
Summary of the Chapter
The research methods and procedures initialized in the study
are quantitative in nature. Correlation was the research design used
in order to analyze paired data to determine whether there was a
significant relationship between the variables.
Administrators, teachers, counselors, and students from one
Atlanta High School were invited to participate in the study. Data
collected from these four groups' questionnaire was kept
confidential and analyzed.
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The Pearson r Product Moment Correlation was the statistical
tool used to analyze the data and accept or reject the null
hypotheses.
CHAPTER 5
ANALYSIS OF THE DATA
The purpose of this study was to examine the relationship
between the attitudes of the students, teachers, counselors and ad¬
ministrators toward school and the attitudes of these same four
groups toward the computer assisted scheduling process used at the
school.
Forty-five teachers, three administrators, three counselors,
and one hundred thirty-two students from one Atlanta public high
school agreed to participate in the study. The data was collected
from the participants agreeing to respond to an attitudinal question¬
naire. Specific items on the questionnaire were identified as being
related to either “attitudes toward school” or “attitudes toward
scheduling”.
The analysis of data was obtain from the Pearson r correlation
procedure which was used to run correlations between each set of
attitudinal items to determine if attitudes toward school were re¬
lated to attitudes toward computer assisted scheduling and if those
calculated relationships were statistically significant.
The analysis of data is presented in the following parts: an
overview, explanations of the findings, and data tables which re¬
stated each hypothesis and its acceptance or rejection.
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Hypothesis 1 There is no statistically significant
relationship between attitudes of
students toward scheduling of classes
and attitudes of students toward
school.
There were thirty-four items on the students' questionnaire,
seventeen were related to attitudes toward school and seventeen
were related to attitudes toward scheduling. Correlation
coefficients were calculated between the designated questionnaire
items.
Table 1 presents the correlations which were statistically
significant at the .05 level of probability. Only the significant
correlations are printed. Note that VI, V2, V3, etc. in the table
refers to items 1,2, and 3 respectively on the questionnaire. Also,
the horizontal entries at the top of the table refer to the attitudes
toward scheduling items and the vertical entries refer to the
attitudes toward school items.
Table 1
Pearson r Correlation Coefficients of
Students Attitudes Toward School and Attitudes Toward Scheduling
Attitudes Toward Scheduling
V3 V4 V8 VI 0 VI 2 VI 4 VI 7 VI 8 V2 0 V2 4 V2 5 V2 6 V2 7 V2 9 V3 0 V3 4
VI .415 .233 .235 .436 .331 .343 .306 -.259 -.286 .242
V2 .385 .234 .290
V5 .326 .205 .207 -.209 .215
"3 V6 .198 .259 .237 .262
0
JZ V7 .371 .471 .269 .300 .275 .228 .217 -.334 -.302 .243
u
c/5 VI 1 .197 .231 .240
VI 3 .267 .302 .257 .251 -.249 -.348 .345
% VI 5 .307 .198 .224 .269 .302
1 VI 6 .209 -.286 -.258 -.217 -.219
H VI 9 .325 .246 .273 .432 -.282
(/)
V2 1 .210 .287 -.215 .301 .250 -.240 -.229
v
•a V2 2 .270 .314 -.340 .407 .409 -.196 .238 .366 .398 .197 -.393 .401
V2 3 .268 -.232
V2 8 -.232 .317 .447 -.417 .354 .303 .279 .452 .298 .340
V3 1 -.316 .306 .457 .202 .248 -.264 .382
V3 2 .241 .264 .333
V3 3 .368 .342 .223 .317 .260 .429





Accordingly, VI8 and V28 with a correlation of -.417 indicates
that there is a significant relationship between questionnaire items
18 and 28. Also, the negative sign indicates an inverse relationship.
That is, respondents with positive responses to item 18 tended to
give negative responses to item 28. Additionally, V8 and V7 with a
correlation of .471 indicates that respondents with positive
responses to item 8 tended to give positive responses to item 7.
However, there was a possibility for a total of two hundred
eighty-nine significant correlations. Because less than fifty percent
(one hundred seven) possible correlations were significant at p<.05
with N=132, hypothesis 1 is accepted. There is no significant
relationship between students' attitudes toward school and their
attitudes toward the scheduling process.
Hypothesis 2 There is no statistically significant
relationship between attitudes of
teachers toward scheduling of classes
and attitudes of teachers toward
school.
Of the thirty-three items on the teachers' questionnaire,
sixteen were related to attitudes toward school and seventeen were
related to attitudes toward scheduling. Correlation coefficients
were calculated between the designated questionnaire items.
Table 2 presents the correlations which were statistically
significant at the .05 level of probability. Only the significant
correlations are printed. Note that VI, V2, V3, etc. in the table
refers to items 1, 2, 3, respectively on the questionnaire. Also, the
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horizontal entries at the top of the table refer to the attitudes
toward scheduling items and the vertical entries refer to the
attitudes toward school items.
Table 2
Pearson r Correlation Coefficients of
Teachers Attitudes Toward School and Attitudes Toward Scheduling
Attitudes Toward Scheduling
V3 V5 V6 V8 Vll V12 V13 V17 V20 V21 V22 V23 V25 V27 V32 V33
VI .355 .413
V2 .724 .349 .403
V4 .385
0




5 V14 .397 .575 .429 -.401 .467 -.341 .345
§ V15 -.465 .354 .390
p V18 .494
to
V V19 .368 .573 .462 .389
S V24 .443
'£ V26 -.378 .580 .433 -.437 .596
< V28 .349
V29 .342 -.432 -.517 -.360 -.431 .352
V31 .498 .489 .700 .350 .448 -.418 .489 -.447 .396 -.434 .462.
N=45
P<.05
Only significant correiations are printed
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According, V3 and V7 with a correlation of -.446 indicated
that there is a significant relationship between questionnaire items 3
and 7. Also, the negative sign indicates and inverse relationship.
That is, respondents with positive responses to items 3 tended to
give negative responses to item 7. Additionally, V5 and V2 with a
correlation of .725 indicated that respondents with positive
responses to item 5 tended to give positive responses to item 2.
However, there was a potential of a total of two hundred
seventy-two significant correlations. Because less than fifty percent
(forty-eight) possible correlations were significant at p<.05 with
N=45, hypothesis 2 is accepted. There is no significant relationship
between teachers' attitudes toward school and their attitudes
toward the scheduling process.
There were thirty-four items on the counselors' questionnaire
and on the administrators'questionnaire. On both questionnaires
fifteen items were relate to attitudes toward school and nineteen
were related to attitudes toward scheduling. Correlation
coefficients were calculated between the designated questionnaire
items. Because of the size of the sampling group (three counselors
and three administrators) the results of the correlational analysis
was not statistically feasible for this study.
However, closer analysis indicated that respondents tend to
respond alike to most items. It seems the counselors and
administrators at this Atlanta High School are satisfied with the
scheduling process used; and their attitudes toward school and work
are very positive.
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Summary of the Chapter
The focus of the chapter was to analyze the data with respect
to each hypothesis and each set of findings. One hundred and
seventy-two students, forty-five teachers, three counselors and
three administrators participated in the study to examine the
relationship between attitudes towcurd school and attitudes toward
scheduling.
Pearson r correlational analysis was used to accept or reject
the four null hypothesis.
Null Hypothesis 1, Null Hypothesis 2, were accepted. This
indicated that there is no significant relationship between students',
teachers', counselors', and administrators' attitudes toward
scheduling and their attitudes toward school.
CHAPTER 6
FINDINGS, CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS, AND
SUMMARY
Findings
This study examined the relationship between attitudes of students,
teachers, counselors, and administrators toward school and the
attitudes of these same four groups toward the computer assisted
scheduling process used at their school. Using attitudinal
questionnaires the specific findings of this study as they relate to
the hypotheses were as follows:
1. There is no significant relationship between students' attitudes
toward school and their attitudes toward scheduling.
2. There is no significant relationship between teachers' attitudes
toward school and their attitudes toward scheduling.
Conclusions
The important role student scheduling plays in the effectiveness of
any high school is well documented. For this reason it is important
that school leaders continue to improve existing
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computer assisted scheduling practices as well as explore new ones.
With the invention, adaptation and growth of technology, it is not
likely that the computer will be eliminated from the scheduling
process.
The study has indicated that there is no statistically significant
relationship between attitudes toward scheduling and attitudes
toward school. However, the important role student scheduling
plays in the effectiveness of any high school is well documented.
For this reason it is important that school leaders continue to
improve existing computer assisted scheduling practices as well as
explore new ones. With the invention, adaptation and growth of
technology, it is not likely that the computer will be removed from
the scheduling process. It is advisable for those responsible for
scheduling to seek ways to involve students and teachers in the
scheduling process more, thus eliminating some of the
dehumanizing factors related to computer assisted scheduling. The
scheduling process at any high school must continue to be viewed as
a crucial component that impacts the success of the schools'
instructional program. Thus, it is extremely important that the
administrative head of the school choose a scheduling model that
fits the particular environment and then commit the necessary time,
energy and resources to ensure that the scheduling process
promotes a maximum level of productivity.
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Implications
The following implications are made from the findings:
1. A major concern suggested by this study was a fear that the
human element was not considered to the degree that is
should be when a computer assisted process is used to
schedule a school.
2. The responsibility of scheduling students is not just that of the
principal. It must be a team effort involving administrators,
teachers, counselors, students, and parents; from the planning
stage to the implementation stage.
3. A totally computer literate staff and student body would be an
asset for any school using a computer assisted process to
schedule that school.
4. Georgia's Quality Basic Education Act (QBE) presents another
area of concern. Student scheduling plays an important role
in the funding formula established by the QBE act. In order to
maximize funding, there must be as many students as possible
placed in programs that are assigned higher weights in the
funding formula. This creates problems for the scheduling
process, since the needs of the student must be met while at
the same time attempting to place students in classes that will
produce maximum funds.
5. Principals, teachers, counselors and students must become less
apprehensive and do awaywith any myths and fears they
might have about the use of computers in the scheduling
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process.
6. Students' academic performance can be enhance or hindered
by the response and support they are given regarding their
schedule.
Recommendations
This study did not show a statistically significant relationship
between the attitudes of students, teachers, counselors, and
administrators toward school and the attitudes of these same groups
toward the scheduling process. It is recommended that additional
studies be conducted to increase understanding of this relationship.
Some teachers feel that the scheduling process is partially to
blame for poor success in the classroom, especially when they fail to
have high quality students scheduled into their classes or when a
student is placed in a class that is too difficult. It is recommended
that a study be conducted to explore teacher perceptions of the
effects that the scheduling process might have on the instructional
program and the success of the teaching process.
It is further recommended that a study be conducted to
determine the success of computer assisted scheduling in
completing effective student-teacher match-ups. This is especially
important since many micro-computers companies now claim to
have scheduling software capable of minimizing poor match-ups.
An effective match-up is defined as one in which both student and
teacher are happy with the schedule as well as one that does not
result in either students or teachers asking for a schedule change.
49
In addition, a follow-up of this study, using students who are
entering high school as one group and those student leaving high
school (seniors) as the other group for the population from which
the sample is drawn. Such a study would allow the hypotheses to be
tested with a younger sample and a older sample in order to
determine if age of the student has a bearing on the results.
A general recommendation for researchers is to investigate
extend and make available up-to-date data and literature on the use
of computers for the scheduling process in high schools across the
country.
Summary of the Chapter
The purpose of this study was to determine the relationship
between teachers', students',counselors’, and administrators'
attitudes toward computer-assisted scheduling and the attitudes of
these same four groups toward school.
The findings from the study indicated that there was no
significant relationship between the attitudes toward the computer
assisted scheduling process and the attitudes toward school.
This study was successful in adding to existing knowledge of
the effects of the scheduling process on the attitudes of those most
directly affected by it. It is hoped that other researchers will be
inspired by this work to explore other variables related to attitudes
and the computer-assisted scheduling process. The human element
can not be ignored when planning and implementing an effective
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way to schedule a high school. A successful scheduling process is
vital to maintaining a school climate for optimum learning;
therefore, the search for ways to improve the process must
continue. Finally, this study will aid those responsible for
scheduling in improving current practices or in adopting a new







APPENDIX AIam trying to find out how students feel about the way they are
scheduled for classes and about their school. On the following
pages you will find statements about these things. There are no
right or wrong answers. I just want to know what you think about
these things.
The statements on the following pages have been written to help
you tell me your ideas quickly and easily. Please read each item
carefully but do not spend too much time on each one. Place your
opinion on the form by circling the answer which most closely
shows how you feel about the statement, using the following guide:
1 = Strongly Agree
2 = Agree
3 = Disagree
4 = Strongly Disagree
Circle the choice that best fits your
opinio n.



















2) Each morning I look forward to school. 12 3 4
3) I like the way my classes are scheduled. 12 3 4
4) I feel that I would study harder if I were
allowed to choose subjects that 1 like. 12 3 4
5) I try to become interested in every sub¬
ject 1 take. 12 3 4
6) 1 tend to think of excuses to avoid school
work. 12 3 4
7) 1 enjoy learning in school more than
learning on my own. 12 3 4
8) 1 put forth considerable efforts to make
good grades because I like my schedule. 12 3 4
9) Student should be allowed to choose the
period they want to study a certain sub¬
ject. 12 3 4
10) 1 think scheduling my classes was easy. 12 3 411)1 would never skip school to be with my
friends. 12 3 4
12) I got the schedule I wanted. 113)1 am learning useful things at school. l
14) There is no reason for some classes to be
on my schedule. 1











<16)I understand why I should not drop out












3 417)1 feel confused and frustrated when I get
my new schedule. 12 3 4
18) My counselor and teachers are veryhelp
ful during the scheduling process. 12 3 419)I would rather work than stay in school. l 2 3 420)Most of the courses I wanted were un¬
available to me this semester. 2 3 421)1 like to attend ball games and other
school activities. 1
22) It is hard for me to be happy at school. i
23) I believe that homework is good for me. 1
24) My schedule is the best I could have. i
25) Scheduling my classes is a very impor¬
tant part of school. 1
26) I would like to move to a new school
because I could get the schedule I want. 1
27) I often get angry when I think about my
schedule. 1
28) My school is like a prison. 1
29) I am not allowed to change courses on










2 3 430)My schedule meets most of my needs. 2 3 4














Q31)1 wish school lasted the summer. l
32) Going to school is fun. 1
33) I feel terrible each morning when it is
time to go to school. 1






35) Scheduling my classes only takes a little
time and effort. 12 3 4
36) 1 would feel better about my school if I
could help decide when 1 take certain




SUBSCALE TO STUDENT aUESTIONNAIRE
APPENDIX B
SUBSCALE FOR STUDENT aUESTIONNAIRE
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SUBSCALE ITEM NUMBERS





B. Attitude Toward the





APPENDIX C 60Iam trying to find out how teachers feel about the scheduling pro¬
cess at your school and about your feelings regarding your work..
On the following pages you will find statements about these things.
There are no right or wrong answers. I just want to know what you
think about these things.
The statements on the following pages have been written to help
you tell me your ideas quickly and easily. Please read each item
carefully but do not spend too much time on each one. Place your
opinion on the form by circling the answer which most closely
shows how you feel about the statement, using the following guide:
1 = Strongly Agree
2 = Agree
3 = Disagree
4 = Strongly Disagree
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Circle the choice that best fits your
opinio n.1)The teaching profession provides me a














2) I am interested in every subject I teach. 12 3 4
3) I would work harder if I were allowed
more input in choosing courses that 1
teach. 12 3 44)Most of the actions of students irritate
me. 1 2 3 45)I put forth considerable effort in plan¬
ning for my classes because I like my
schedule. 12 3 46)1 like the way students are scheduled for
classes. 1 2 3 47)Each morning 1 look forward to work. 2 3 48)The scheduling process at my school
works very smoothly. 2 3 49)I feel good about my self when I am at
work. 2 3 4
10) 1 avoid missing work unless 1 am ill. l 211)1 enjoy the students that are scheduled
into my classes. 1 2
12) Teachers should be allowed to choose
what they want to teach. 1 213)1 am pleased with my schedule. i 2











Circle the choice that best fits your
opinio n.
15) I feel that I am an important part of this
school system.
16) My schedule is the best that it could be
arranged.
17) I would rather teach than be in any
other profession.
18) 1 enjoy extra-curricular activities
even though they place demands on my
time!
19) I am often confused about the way stu¬
dents are scheduled into my classes.
20) Some ofmy students should not have
been scheduled into my classes.
21) Most of the students I wanted were not
allowed to take my classes.
22) The scheduling process at my school
requires too much work.
23) Ido not enjoy the thought of coming to
work each day.
24) I often feel good when I think about my
schedule.
25) I am well satisfied with my present posi¬
tion.
26) I often feel that I am the last to be con¬














27) I would recommend teaching as an
occupation to students.
28) Teaching is a lazy person's job.
29) 1 have as much input into the schedul
ing process as I need.
30) There are very few schedule changes
required at my school.
31) The first day of school is always hectic










432)1 feel my interests and needs are consid¬




SUBSCALE FOR TEACHER QUESTIONNAIRE
APPENDIX D
SUBSCALE FOR TEACHER QUESTIONNAIRE
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67Iam trying to find out how counselors feel about the scheduling
process at your school and about your feelings regarding your
work.. On the following pages you will find statements about these
things. There are no right or wrong answers. I just want to know
what you think about these things.
The statements on the foilowing pages have been written to help you
tell me your ideas quickly and easily. Please read each item care¬
fully but do not spend too much time on each one. Place your opin¬
ion on the form by circling the answer which most closely shows
how you feel about the statement, using the following guide:
1 = Strongly Agree
2 = Agree
3 = Disagree













1) The teaching profession provides me a
chance to serve mankind. 12 3 4
2) I am interested in every aspect ofmy job.l 2 3 4
3) Completing the scheduling process re¬
quires me to work too hard. 12 3 4
4) Most of the actions of students irritate
me. 12 3 4
5) I enjoy being involved in the scheduling
process at my school. 12 3 4
6) I like the way students are scheduled for
classes at my school. 12 3 4
7) Each morning I look forward to work. 12 3 4
8) The scheduling process at my school
works very smoothly. 12 3 4
9) I avoid missing work unless 1 am ill. 12 3 4
10) I feel good about myself when I am at
work. 12 3 411)1 enjoy the working with students during
the scheduling process. 12 3 4
12) Teachers are allowed too much freedom
in choosing what they teach. 12 3 413)1 am successful in dealing with my stu¬
dents. 12 3 4
14) I am pleased with the scheduling process
at my school. 12 3 4
StronglyDisagree
Circle the choice that best fits your
opinio n.
15) The teaching profession attracts only
those who can not get another job. 1
16) My work is stimulating. 1
17) I am often confused by the scheduling
process. 1
18) Students are often scheduled into classes
they should not be in. 1
19) I feel that I am an important part of this
school system. 1
20) Students and teachers are pleased with
the scheduling system used at this
school. 121)1 enjoy extra-curricular activities
even though they place demand on my
time! 1
22) Most of the teachers feel that they have
the best schedule that could be ar¬
ranged. 1
23) I sometimes want to change professions
because of problems with scheduling. 1
24) I would rather be a school administrator
than be in any other profession. 1
25) The scheduling process at my school
requires too much ofmy time. 1
26) I am very satisfied with my present posi¬
tion. 1












opinio n. C/3< < Q C/5Q
27) I do not enjoy the thought of coming to
work each day. 1 2 3 4
28) The first day of school is always busy
because of scheduling problems. 1 2 3 4
29) I often fell good when 1 think of the sue
cess of the scheduling process used at
my school. 1 2 3 4
30) 1 often feel that due to scheduling prob¬
lems students and teachers dislike me. 1 2 3 4
31) There are very few schedule changes
required at my school. 1 2 3 4
32)1 have as much input into the scheduling
process as 1 need. 1 2 3 4
33) I enjoy the companionship that comes
from the interpersonal relationships with
my fellow workers. 1 2 3 4
34) The scheduling process at my school is
easy to understand. 1 2 3 4
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APPENDIX F
SUBSCALE FOR COUNSELOR QUESTIONNAIRE
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APPENDIX F
SUBSCALE FOR COUNSELORS QUESTIONNAIRE
SUBSCALE ITEM NUMBERS
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74Iam trying to find out how administrators feel about the scheduling
process at your school and about your feelings regarding your
work.. On the following pages you wiil find statements about these
things. There are no right or wrong answers. I just want to know
what you think about these things.
The statements on the following pages have been written to help
you tell me your ideas quickly and easily. Please read each item
carefully but do not spend too much time on each one. Place your
opinion on the form by circiing the answer which most closeiy
shows how you feel about the statement, using the following guide:
1 = Strongly Agree
2 = Agree
3 = Disagree



















Circle the choice that best fits your
opinio n.
1) The teaching profession provides me a
chance to serve mankind. 12 3 4
2) I am interested in every aspect of my job.12 3 4
3) Completing the scheduling process re¬
quires me to work too hard. 12 3 4
4) Most of the actions of students irritate
me. 1
5) 1 enjoy being involved in the scheduling
process at my school. 1
6) 1 like the way students are scheduled for
classes at my school. 1
7) Each morning I look forward to work. l
8) The scheduling process at my school
works very smoothly. 1
9) 1 avoid missing work unless I am ill. l
10) I feel good about myself when 1 am at
work. 12 3 411)1 enjoy working with students during
the scheduling process. 12 3 4
12) Teachers are allowed too much freedom
in choosing what they teach. 12 3 413)1 am successful in dealing with my stu¬
dents. 12 3 4
14) I am pleased with the scheduling process
















Circle the choice that best fits your
opinio n.
15) The teaching profession attracts only
those who can not get another job.
16) My work is stimulating.
17) I am often confused by the scheduling
process.
18) Students are often scheduled into classes
they should not be in. 1





















20) Students and teachers are pleased with
the scheduling system used at this
school. 12 321)1 enjoy extra-curricular activities
even though they place demand on my
time! 12 3
22) Most of the teachers feel that they have
the best schedule that could be ar¬
ranged. 12 3
23) I sometimes want to change professions
because of problems with scheduling, 12 3
24) I would rather be a school administrator
than be in any other profession. 12 3
25) The scheduling process at my school
requires too much of my time. 12 3
26) I am very satisfied with my present posi¬
tion. 12 3
27) Ido not enjoy the thought of coming to




Circle the choice that best fits your
opinio n. StronglyAgree Agree Disagree StronglyDisagree
28) The first day of school is always busy
because of scheduling problems. 1 2 3 4
29) I often feel good when I think of the
success of the scheduling process used 1 2 3 4
30) I often feel that due to scheduling prob¬
lems students and teachers dislike me. 1 2 3 4
31) There are very few schedule changes
required at my school. 1 2 3 4
32) I have as much input into the scheduling
process as 1 need. 1 2 3 4
33)1 enjoy the companionship that comes
from the interpersonal relationships with
my fellow workers. 1 2 3 4
34) The scheduling process at my school is
easy to understand. 1 2 3 4
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